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Abstract: Writing is the most difficult skill in English, 

because it has complex process inside. There is a way 

that usually teachers do to help students in solving theirs 

writing difficulties, that is giving feedback. The problem 

is that, is all of the teachers use feedback while teaching 

writing and are they consider the importance of giving 

feedback, especially in this pandemic situation? By 

looking at this issue the researcher wants to know 

teachers’ point of view in giving corrective feedback to 

the student through teachers’ beliefs.  
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INTRODUCTION 

Writing is a process of developing ideas becomes a statement 

and paragraph (Nunan, Terrell,  &  Brown,  2003).  The  purpose  of  the  

writing  process  is  to deliver  the point of  view through a paragraph of 

the word. As a consequence, the writer should integrate each sentence, 

and strengthen the point of view with some supporting details. Aware of 

this complex process, it is not surprising to find students facing some 

difficulties in writing. In research done by Alisha et al (2019) found that 

the most difficulties faced by students in  the  writing  process  are  lack  

of  vocabulary  mastery  and  grammar.  There  are  77.84%  of students 

in this condition. As the result, they get doubt while choosing the word 

and they have to open their dictionary during the writing process. 
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Moreover, the student also gets confused in using some tenses and they 

felt unconfident with their spelling ability.  

There  is  a  way  that  usually  teachers  do  to  help  students  

in  solving  theirs  writing difficulties, that is giving feedback. Feedback 

has been described as the information given by teachers that boosts the 

understanding and learning of students, helping students identify their 

mistakes and correct them accordingly (John Bitchener, 2010). Through 

feedback, the writer will be aware of their mistake, which makes the 

reader misunderstand their writing. As the study done by Ellis, Sheen, & 

Murakami (2008) report students who received focused feedback 

performed better overall than those who received no feedback, and with 

improved benefits for the accuracy of English articles compared to an 

unfocused situation. In addition, the researcher assumes if the teacher can 

maximize this step students will have good writing quality.  

The problem is that is all of the teachers use feedback while 

teaching writing and are they  consider  the  importance  of  giving  

feedback,  especially  in  this  pandemic  situation? According to the study 

conducted by Astuti & Solikhah (2021), they found only 45,5% of 

English Junior high school teachers in Klaten evaluated writing and 

speaking skills (product, practice, and  project).  It  indicates  that  there  

is  an  obstacle  when  the  teacher  wants  to  give feedback on students' 

writing.  

LITERATURE REVIEW 

Teachers Beliefs, Student Preferences, Corrective Feedback, 

Teachers’ Belief Teachers'  belief  is  the  systems  that  are  found  on  
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the  purposes,  values,  and  beliefs teachers hold with the teaching 

material, method, teaching process, and their understanding of work 

systems and their roles within. These beliefs and values serve as the 

background for much of the decision-making and action of the teachers 

and thus constitute what has been termed the "culture of teaching" 

(Richards & Lockhart, 2007). The beliefs of teachers affect their teaching 

behavior, development of learners, direct their decision-making and 

interactions with their learners. Beliefs help teachers build their planning, 

curricular decision, and determine what is to be learned in the classroom 

(Gilakjani & Sabouri, 2017).  

The teacher who fails to analyze their beliefs may lead 

unanticipated consequences in the classroom, put aside valuable 

curriculum neglect or marginalize students who need them, misrepresent 

the intentions or actions of students, and limit their ability as experts 

(Ausbrooks- rusher et al., 2012). On the whole, it can be concluded that 

the teacher's belief can bring great effect  on  building  classroom  

activity,  deciding  the  appropriate  teaching  method,  and considering 

with the student necessary in the learning activity. 

Types of Corrective feedback  

 This research will use corrective feedback (CF) term which 

defines as teacher response to  learner  error.  According  to  Russel  and  

Spada  (2006),  corrective  feedback  refers  to any feedback given to a 

learner from any source that provides evidence of language type error in 

the learner. Specifically, this research will be focus on CF in writing 

activity, so the researcher will concern with any feedback or error 

correction given by the teacher to improve students' ability to write 

correctly.  
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In  general,  there  are  two  types  of  corrective  feedback,  oral  

and  written.  However, corrective feedback has many subtypes. In this 

subchapter, the researcher will examine some types of corrective 

feedback based on the expert finding;  

1.  Direct and Indirect  

 In direct CF the teacher provides error correction form to the 

students, it can be crossing out  a  word,  phrase,  or  morpheme  that  is  

unnecessary,  inserting  a  missing  word  or morpheme, and the correct 

form is written above or close to the wrong type. Applying direct CF has 

the advantage that is there will find clear error correction which can be 

considered by the learner, although it may not contribute to long-term 

learning.  

On the other hand, in indirect CF the teacher indicates that there 

is an error occurring but does not offer the correction. This can be done 

by marking or underlining the error to make student consider their 

mistake (Ellis, 2009)  

2.  Unfocused and focused  

In  giving  corrective  feedback  on  students'  writing,  the  

teacher  can  correct  all  of  the students' errors or only select a specific 

grammatical problem and ignore the others. Both of the types are called 

unfocused and focused corrective feedback. Some  of  the  study  has  

been  conducted  to  investigate  the  effect  of  focused  and unfocused 

CF on student writing development. Sheen, Wright, & Moldawa (2009) 

find  that focused CF can increase the student writing quality by helping 
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them to notice their writing error. In contrast, unfocused CF has some 

risks; the student may confuse and overburden, cause inconsistent and 

unsystematic ways.  

3.  Local and Global  

 Local corrective feedback focuses on grammar and mechanic 

whether global corrective feedback attention to the content of student 

writing.  

4.  Metalinguistic CF   

Metalinguistic CF involves giving some kind of explicit 

comment by using a clue or code to the existence of the error. There are 

two forms of comment in metalinguistic CF, first by using error codes 

which write in the margin of the text (e.g., ww = wrong word; art = 

article),  and  the  second  teacher  numbers  error  in  the  text  and  write  

a  grammatical explanation at the bottom of the text for each numbered 

mistake.  

CONCLUSION 

There  is  a  way  that  usually  teachers  do  to  help  students  in  

solving  theirs  writing difficulties, that is giving feedback. Feedback has 

been described as the information given by teachers that boosts the 

understanding and learning of students, helping students identify their 

mistakes and correct them accordingly. Through feedback, the writer will 

be aware of their mistake, which makes the reader misunderstand their 

writing. As the study reports that students who received focused feedback 

performed better overall than those who received no feedback, and with 

improved benefits for the accuracy of English articles compared to an 
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unfocused situation. In addition, the researcher assumes if the teacher can 

maximize this step students will have good writing quality 
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