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Abstract: Writing recount text, therefore, is very 

important for students to master since it develops 

students’ writing skill in delivering chronological 

information. This skill later, will be needed in higher 

education or in university. In writing recount text, 

students will deliver information in the sequence of: the 

introduction, the sequences of information and the 

conclusion students will work in team and support each 

other in the project. Students will think more complex 

rather than writing a simple text in the learning.  Thus, 

project based learning is considered as a learning 

strategy for teaching writing. 
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INTRODUCTION 

Recount text is a text to retell experiences in the past (Anderson, 

1997). Writing recount text, therefore, is very important for students to 

master since it develops students’ writing skill in delivering 

chronological information. This skill later, will be needed in higher 

education or in university. In writing recount text, students will deliver 

information in the sequence of: the introduction, the sequences of 

information and the conclusion (Anderson, 1997). In more detail, 

orientation leads to general information such subjects, place and time, 

while sequence of events leads to chronological information from the 
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first event to the last in series. Re-orientation leads students to give a 

conclusion for the whole information in a point (Anderson, 1997).  

In Indonesian curriculum, Recount text was determined as a text 

genre and should be taught and learned in high school, specifically as a 

core and basic competence for the tenth graders. It is stated that students 

should be able to comprehend and compose simple oral and written 

recount text based on the social function, text structure and language 

features based on context (Ministry of Education Regulation No.59, 2014 

about Core Competence and Basic Competence). Therefore, it is 

mandated for teachers to build students’ recount text writing skills. 

However, some English teachers in Indonesia still consider 

writing as a skill which is not tested in the national examination 

(Hernawati, 2015). As a result, this decision would affect students’ skill 

in writing because students get limited writing allotment. This condition 

also depicted in the research by Pratomo (2014) who observed that the 

teacher provided limited writing opportunity. In addition to that, Pratomo 

(2014) also reported that the limited activity provided are demotivating 

and therefore, decrease students’ learning motivation.  

Limited writing allotment and students’ low motivation are not 

the only challenges in writing classes in Indonesia. Larasati (2015) wrote 

that the learning strategy was ineffective since teachers implement the 

direct Indonesian-English translation method. As the effect, students get 

demotivated and could not develop their skill. These writing challenges 

then added to the negative perception of the students on writing makes 

writing class, although important, but show little significance in 

improving students’ skill (Chikita, Padmadewi, & Suarnajaya, 2013). 

Therefore, teachers need to provide more interesting activities, a 
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contextual topic which is close to students’ daily life and give motivation 

for students to improve their writing skill. 

Due to the significance of recount text for students to master yet 

challenges both from the side of the students and the teachers were 

reported, urgent needs for a more effective instructional strategy is 

irrefutable. One of the solution in teaching writing recount text is to equip 

students with various sources of information students can get 

(Sciamarelli, 2010). Moreover, if the methodology applied in learning the 

recount text is project based learning, and that it is based on students’ real 

life, Lystiana (2016) stated that it will help students to write better 

because students can relate it closely with the writing text and because 

students can share their idea, creativity and imagination. All in all, project 

based learning methodology may also resolve the challenge of students’ 

boredom and low motivation.  

LITERATURE REVIEW 

Recount text is a text to retell experiences in the past (Anderson, 

1997). Writing recount text, therefore, is very important for students to 

master since it develops students’ writing skill in delivering 

chronological information. This skill later, will be needed in higher 

education or in university. In writing recount text, students will deliver 

information in the sequence of: the introduction, the sequences of 

information and the conclusion (Anderson, 1997). In more detail, 

orientation leads to general information such subjects, place and time, 

while sequence of events leads to chronological information from the 

first event to the last in series. Re-orientation leads students to give a 

conclusion for the whole information in a point (Anderson, 1997).  
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In Indonesian curriculum, Recount text was determined as a text 

genre and should be taught and learned in high school, specifically as a 

core and basic competence for the tenth graders. It is stated that students 

should be able to comprehend and compose simple oral and written 

recount text based on the social function, text structure and language 

features based on context (Ministry of Education Regulation No.59, 2014 

about Core Competence and Basic Competence). Therefore, it is 

mandated for teachers to build students’ recount text writing skills. 

However, some English teachers in Indonesia still consider 

writing as a skill which is not tested in the national examination 

(Hernawati, 2015). As a result, this decision would affect students’ skill 

in writing because students get limited writing allotment. This condition 

also depicted in the research by Pratomo (2014) who observed that the 

teacher provided limited writing opportunity. In addition to that, Pratomo 

(2014) also reported that the limited activity provided are demotivating 

and therefore, decrease students’ learning motivation.  

Limited writing allotment and students’ low motivation are not 

the only challenges in writing classes in Indonesia. Larasati (2015) wrote 

that the learning strategy was ineffective since teachers implement the 

direct Indonesian-English translation method. As the effect, students get 

demotivated and could not develop their skill. These writing challenges 

then added to the negative perception of the students on writing makes 

writing class, although important, but show little significance in 

improving students’ skill (Chikita, Padmadewi, & Suarnajaya, 2013). 

Therefore, teachers need to provide more interesting activities, a 

contextual topic which is close to students’ daily life and give motivation 

for students to improve their writing skill. 

Due to the significance of recount text for students to master yet 

challenges both from the side of the students and the teachers were 

reported, urgent needs for a more effective instructional strategy is 
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irrefutable. One of the solution in teaching writing recount text is to equip 

students with various sources of information students can get 

(Sciamarelli, 2010). Moreover, if the methodology applied in learning the 

recount text is project based learning, and that it is based on students’ real 

life, Lystiana (2016) stated that it will help students to write better 

because students can relate it closely with the writing text and because 

students can share their idea, creativity and imagination. All in all, project 

based learning methodology may also resolve the challenge of students’ 

boredom and low motivation.  

Different to the other learning methods which provide limited 

activity for students, project based learning is students-centered which 

provides more activities (Liao, ____). In the teaching writing, it means 

that students will get more writing allotment in the learning. It also allows 

students to discuss, plan and compose a project in their writing activity 

(Thitivesa, 2014). Moreover, Larasati (2014) stated that students will 

work in team and support each other in the project. Students will think 

more complex rather than writing a simple text in the learning.  Thus, 

project based learning is considered as a learning strategy for teaching 

writing. 

Micro- and Macro-skills of Writing 

The basis of writing assessment is the micro and macro skills of writing. 

They will be the criteria decided by the teacher to be assessed as a good writing. 

Brown (2008) has compiled the micro and macro skills of writing as follows. 

Micro-skills 

1) Producing graphemes and orthographic pattern of English. 

2) Producing writing at an efficient rate of speed to suit the 

purpose. 
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3) Producing an acceptable core of words and use appropriate 

word order patterns. 

4) Using grammatical system (e.g., tense, agreement, and 

pluralization, patterns, and rules). 

5) Expressing a particular meaning in different grammatical forms. 

6) Using cohesive devices in written discourse. 

7) Using the rhetorical forms and conventions of written discourse. 

Macro-skills 

8) Accomplishing appropriately the communicative functions of 

written text according to form and purpose. 

9) Conveying links and connections between events and 

communicate such relations as main idea, supporting idea, new information, 

given information, generalization, and exemplification. Distinguishing between 

literal and implied meanings when writing. 

10) Correctly conveying culturally specific references in the 

context of the writing text. 

11) Developing and using a battery of writing strategies, such as 

accurately assessing the audience’s interpretation, using prewriting devices, 

writing with fluency in the first drafts, using paraphrases and synonyms, 

soliciting peer and instructor feedback, and using feedback for revising and 

editing. 

The researcher does not take all of the micro and macro skills given 

above. He will only take as he needs to achieve the standard of writing in the 

school and the national education. It is including the grammatical system (4), 

rhetorical forms and conventions of written discourse (7), communicative 

function of written text according to form and purpose (8) and conveying links 

and connection between events (9). These criteria were also used by Pearson 

(2012) in Kentucky education department to assess writing. It includes the idea, 

organization, words choice and sentence structure. 
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Writing Performances 

There are four categories of written performance which are captured 

from the range of written production (Brown, 2007). This will be used by 

teacher to decide the level of the writing produced by the students. Teacher will 

consider the target of the writing task by those performances. Those are listed 

as the followings: 

2.1.1 Imitative 

It is the basic and fundamental skill of writing. The students are 

focused on writing letters, words, punctuation and very brief sentences. At this 

level of performance, the writing form is the primary, while meaning and 

context is secondary concern. 

2.1.2 Intensive 

It also called as controlled writing. In the imitative writing, students 

focus on the vocabulary, spelling and other basics. Here students start the 

essential meaning of their writing where the context is considered. But they need 

to be guided as the beginner.  

2.1.3 Responsive  

While creating a sentence with single context and meaning, responding 

another meaning of writing seems like a higher level of writing communication. 

Students respond the context and produce the responding context. This level 

could reach the paragraphs composing. And strong meaning has been the 

attention. 

2.1.4 Extensive 

Extensive writing implies the management of writing kinds of text for 

all purpose. Students started to elaborate the idea systematically in the writing 

types, such as essay, project report, daily story or even a thesis. Purpose, 

developing idea, organization and other specific aspects are being the focus in 

this level.  
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By those writing performances, researcher will only apply the 

extensive writing which presents higher target for the students to produce the 

writing. It also trains them to organize their writing independently, widely and 

chronologically based on their experience. In the process of the learning writing 

activity, extensive writing engages in the process of multiple drafts to achieve 

a final project (Brown, 2007). Thus, the extensive writing will be very suitable 

for the Project-Based Learning which is also process-oriented. 

Moreover, the focus of extensive writing which is achieving purpose, 

developing idea, and organizing the writing will make students able to explore 

their selves. Supported by specific topic which is close to the students’ daily 

live, students will be more help to develop their writing wider. Therefore, 

having a specific topic in extensive writing is very helpful in students’ writing 

process. 

Project-Based Learning Process 

Project based learning can be understood as a learner-centered 

teaching approach which focuses on the process or efforts (Marwan, 2015). 

There are different steps of project-based learning in its development, but The 

George Lucas Educational Foundation (2005, cited in Larasati, 2015) gives a 

more detailed procedure of project-based learning which is appropriate for this 

study. There are some procedures to achieve the product in project-based based 

learning. The followings are the procedures of project-based learning: 

a. Start with the essential question 

This step is aimed to give the students essential question which leads 

the students to the project. The teacher starts the learning by giving the material 

then provides an essential question which relevant and they should achieve 

during the project learning. The question must be related to the students’ 

background knowledge and their real-daily life. 

b. Design a plan for the project 

In this step, the teacher gives chance to the students to be involved in 

designing the project. They may share their idea about the project. It deals with 

the students’ interest, capability and capability to accomplish the project. The 
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discussions will be also regarding about the topic, schedule, dividing jobs and 

presentation procedure.  

c. Create a schedule 

Following the previous step, the teacher and the students should 

discuss the time allotment in doing the project. They should have an agreement 

about the step schedule, the deadline and the consequence. 

d. Monitor the students and the progress of the project 

This step is the most crucial step which teacher should be a facilitator 

for the students’ project progress. The teacher should monitor and facilitate for 

each difficulties faced by the students. It is also the moment when teacher assess 

students affective towards the project doing whether they are involved well or 

not in the project. 

e. Assess the outcome 

The assessment would be the teacher job as the students have been 

working during the project doing. The teacher may assess the students’ final 

project (project oriented) or even the process of the project doing (process 

oriented). This will show the students’ achievement in their project. The teacher 

also gives feedback for the students in this step.  

f. Evaluate the experience 

The evaluation would be the last step of the project-based learning 

which the teacher and the students will evaluate the project they have done. The 

teacher and the students try to find the strength and the weaknesses on the 

project so that they can improve it in the next project. In this step also, students 

will share their experience in their process of doing project. 

Recount Text 

A Recount text is a type of oral or written text which purposed to retell 

the listener or readers about the past experiences, history or even activity report. 

It also requires orientation, the sequence of events and reorientation. In school 

context, The Department of Education and Communities in New South Wales 
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(2011) stated that recount text retells events which have already happened in the 

past; it begins with background information, describes the series of events 

chronologically and may end with a personal conclusion or comment. We could 

find recount text in some fiction or non-fiction novel, biography or even dairy 

book.  

2.4.1 Generic Structure 

There are three points of text structure of recount text based on Mark 

and Kathy Anderson (1997 and 2003) which is used as the reference for many 

English learning textbooks. Those are: 

1. Orientation  

As one part of recount text, Orientation introduces the participants, 

place and time of the story. This part will gives background information to the 

reader about who, where and when is the story happened. 

2. Events 

This part of text describes the series of event that happened in the past. 

As we call it series, we may deliver it in sequence whether it is front, back or 

flashback. Or even we deliver it chronologically. 

3. Reorientation 

This last part states a conclusion and personal comment of the writer 

to the story. What they feel or think after the experience? We may also call this 

part as conclusion of the story. After all, this part is optional. 

2.4.2 Language Features  

1. Introducing personal participant: I, my group, my family 

2. Using linking verb: was, were, saw 

3. Using action verb (past form): looked, went, changed, ran 

4. Using simple past tenses: I went to the field, We ran from the 

buffalo 

5. Using chronological conjunction: then, first, after that 

Conclusion 

Project-based learning presents both process-oriented and product-oriented 

learning (Stoller, 1997 cited in Pramoto, 2014). It means that there will be a 
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process of writing to achieve a product as the target. Teachers will give a process 

in writing a project of recount text. Recount text is a chronological text which 

needs a process to make a perfect of it. Hernawati (2014) also conduct a study 

about project-based learning in writing recount text in Junior High School. Its 

finding showed that project-based learning could improve students’ writing 

competence in recount text. Moreover, the students could achieve 280 words in 

their recount text. Thus, the researcher confidently wants to apply project-based 

learning in recount text to improve students’ writing competence in recount text. 

REFERENCE 

 
Adawiyah, Robiatul. (2014). Improving Students’ Writing Recount Text 

Ability Trough Project-Based Learning. Bachelor Thesis, Sarjana 

Pendidikan Degree in English Language Education, Syarif 

Hidayatullah State Islamic University. 

Ary, D, Lucy C.J, Chris. S, & Asghar R. (2010). Introduction to Research 

in Education (Eight Edition). Wadsworth: Cengage Learning. P:  

26-316  

Anderson, Mark, & Anderson, Kathy. (1997). Text Type in English. 

Australia. Macmillan. 

Brown, H.D. (2007). Principles of Language Learning and Teaching (fifth 

edition). White Plains, NY: Pearson Education. P; 218-246 

Brown, H.D. (2008) Language Assessment Principles and Classroom 

Prectices. New York. Pearson. P: 142 

Creswell, John W. (2012). Educational research: planning, conducting, 

and evaluating quantitative and qualitative research / John W. 

Creswell – 4th Edition. United States of America. Pearson. 

Faridah. 2014. Upaya meningkatkan Aktivitas dan Hasil Belajar IPS 

dengan Menggunakan Metode Peta Konsep Pada Siswa Kelas IV 

SD Negeri 35 Bengkulu Selatan. Bachelor Thesis, Sarjana 



 

115 
 

 
Muhammad Farich, Haris Dibdyaningsih and Ahmad Syafi’I 

Project-Based Learning in Teaching Writing Recount Text 

Pendidikan Degree in Pendidikan Guru SD, University of 

Bengkulu. Bengkulu. 

Fragoulis, L. (2009). Project-Based Learning in Teaching of English as 

A Foreign Language in Greek Primary Schools:  From Theory to 

practice.  (A Journal). English Language Teaching. Vol. 2 

September 2009. 113-119 

G.P. Chikita, Padmadewi, Ni Nyoman, & Suarnajaya, I Wayan. 2013. 

The Effect of Project Based Learning and Students Perceived 

Learning Discipline Toward The Writing Competency to The 

Eleventh Grade Students of SMAN 5 MATARAM in the Academic 

Year 2012/2013. e-Journal Program Pascasarjana Universitas 

Pendidikan Ganesha, Program Studi Pendidikan Bahasa Inggris 

(Volume 1 Tahun 2013)  

Kentucky Department of Education. 2012. Kentucky on-demand writing 

sample items. Kentucky. Pearson 

Kusumaningrum, Hernawati. (2015). Project-Based Learning as a 

Means of Improving the Junior High School Students’ Writing 

Competence. Thesis, Post Graduate Program in English 

Language Education, State University of Surabaya. 

Larasati, Andyani. (2015). Improving Students’ Writing Skills Project-

Based Learning Technique at Grade XI of SMA N 2 Sleman in 

The Academis Year of 2014/2015. Thesis, Sarjana Pendidikan 

Degree in English Language Education, Universitas Negeri 

Yogyakarta. 

Liao, Stella. _____. The Use of Project-Based Learning (PBL) in EFL 

Classroom. Keelung Zhong-Shan Municipal High School Seed 

Teacher in English Education Resource Center. Taiwan.  

Lystiana, Nurhayat H.. 2016. Using Cartoon Story Maker through 

Project-Based Learning in Teaching Creative Writing. Thesis. 

English Education Department of Graduate Program of Sebelas 

Maret University. 



JELTII  

Journal of English Language Teaching and Islamic Integration  

Vol. 5 No. 2, July 2022 

116 

 

Sciamarelli. 2010. Creativity in the English language classroom. Maley, 

Alan, & Peachey, Nik. (Ed.). London: British Council. 

Marwan, Ardi. (2015). Empowering English through Project-Based 

Learning with ICT. The Turkish Online Journal of Educational 

Technology. October 2015. Volume 14 issue 4. 

Peraturan Menteri Pendidikan Nasional Republik Indonesia No. 59 

Tahun 2004, Standar Isi, Pasal 1, ayat (2). 

Pratomo, Bayu. (2014). The Use of Project-Based Learning to Improve 

the Students’ Writing Skills at Class VII F of SMP NEGERI 7 

MAGELANG in the Academic Year of 2013/2014. Bachelor 

Thesis, Sarjana Pendidikan Degree in English Language 

Education, Universitas Negeri Yogyakarta. 

The State of NSW through the Department of Education and 

Communities. (2011). Text Types (different types of writing). New 

South Wales: State of NSW. 

Thitivesa, Duangkamol. 2014. The Academic Achievement of Writing via 

Project-Based Learning. World Academy of Science, Engineering and 

Technology International Journal of Economics and Management 

Engineering Vol:8, No:9, page 2994-2997. 

 

 

 


